
Holistic Education: 
An Answer? 
debate be resolved by getting rid of the "gogies" and 
understanding the teaching-learning process from i\ holistic 
perspective? 
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r r o u n d i n g rhe an -

>edagogy issue is 

n u e as long as w e 

of e d u c a t i o n and 

i e d ac t iv i t ies . T h e 

m d r a g o g y , t e a c h e r 

c e n t e r e d , or self-
l i re r red learning— 

meri t s ty le in a c c o r d a n c e with t h e s i tua-

t ion . i m p r o v e s manage r i a l e f f e c t i v e n e s s . 

Ho l i s t i c m e d i c i n e , o n t h e o t h e r h a n d , 

f o c u s e s on t h e w h o l e p e r s o n , a v o i d s t h e 

p i e c e m e a l t r e a t m e n t of o n e d i s e a s e at a 

t i m e a n d regards t h e pa t i en t as an ac t i ve 

p a r t n e r in t h e pu r su i t of his or he r o w n 

hea l th ca re . 

Essential and implied 
characteristics 

T h e first e s s e n t i a l c h a r a c t e r i s t i c of 

holistic e d u c a t i o n is that holistic educa to r s 

vary the i r s t r a t e g i e s t o m e e t t h e n e e d s of 

t h e l ea rne r , t h e e d u c a t o r and t h e s i tua-

t ion . T h e m o d e l a s s u m e s t h a t t h e 

e d u c a t o r and t h e learner a p p r o a c h e a c h 

t e a c h i n g - l e a r n i n g e n c o u n t e r wi th u n i q u e 

p e r s o n a l i t y t ra i ts , t e a c h i n g - l e a r n i n g s ty le 

p r e f e r e n c e s , b r a i n - m i n d d o m i n a n c e and 

o t h e r social-psychological cons t ruc t s . O n -

ly if all of t h e s e are assessed and t aken into 

cons ide r a t i on can t h e e f f e c t i v e n e s s of t he 

v i ro r imen t w h e r e t h e y o f t e n i m p i n g e on 

t h e e f f e c t i v e n e s s of t h e p r o c e s s . 

S e c o n d , h o l i s t i c e d u c a t o r s a s s i s t 

l ea rners to r each the i r u n i q u e po t en t i a l , 

and t h e y p r o m o t e l ea rn ing as a l i fe long 

p r o c e s s . T h e p u r p o s e of hol is t ic e d u c a -

tion is grea ter than the s u m of its pa r t s and 

is a p p l i c a b l e to t h e w i d e var ie ty of t a rge t 

a u d i e n c e s inc luded u n d e r t h e b r o a d u m -

brella of adul t e d u c a t i o n . Hol i s t i c e d u c a -

t ion he lps l ea rne r s ac tua l i ze the i r p o t e n -

tial and deve lop lifelong learning values hy 

i n t eg ra t i ng t h e s e c o n c e p t s : 

• Adu l t s ' l ea rn ing n e e d s va ry e x t e n s i v e -

ly, f r o m lea rn ing b a s i c s to b e c o m i n g self-

ac tua l i z ed . 

• Adul t m e n t a l d e v e l o p m e n t m a y b e at 

any given po in t on t h e d e v e l o p m e n t c o n -

t i n u u m , d e p e n d i n g o n e n v i r o n m e n t a l cir-

c u m s t a n c e s and i n h e r e n t abil i t ies . Adul t 

e d u c a t i o n e n d e a v o r s m u s t a s se s s t h e in-

dividual ' s c u r r e n t r e a d i n e s s t o learn a n d 

he lp t he learner p rog re s s f r o m that po in t . 

• L e a r n e r s d o not have t o a d v a n c e to t h e 

Holistic educators vary their strategies to meet the needs of 
the learner, the educator and the situation 

Co n t r o v e r s y su 
d r a g o g v vs . j 

likely t o con t i 

p e r c e i v e t h e p r o c e s s 

t r a in ing as rigidly defi i 

l a b e l s — p e d a g o g y v s . ; 

c e n t e r e d vs . l ea rne r 

d i r e c t e d vs . t e ache r - c 

m a t t e r l i t t le as l ong as w e p e r c e i v e t h e s e 

a p p r o a c h e s as mutual ly exclus ive . A m o r e 

real is t ic adul t e d u c a t i o n p a r a d i g m p laces 

t h e p r o c e s s of e d u c a t i o n and t ra in ing on 

a c o n t i n u u m a n d r e c o g n i z e s t h e i m p o r -

t a n c e of va ry ing t h e t e ach ing - l ea rn ing ap-

p r o a c h d e p e n d i n g on t h e n e e d s of t he 

l ea rne r , t h e e d u c a t o r and t h e s i t ua t ion . 

Adul t e d u c a t o r s , t r a i n e r s and faci l i ta tors 

w o u l d d o well to m o v e away f r o m t h e 

"gogies." a ccep t i ng ins tead a mode l tha t is 

re levant to all adu l t e d u c a t i o n e n d e a v o r s . 

Hol i s t i c e d u c a t i o n is o n e s u c h p a r a d i g m . 

Holistic education? 
" H o l i s m , " originally i n t r o d u c e d by t h e 

S o u t h Afr ican p h i l o s o p h e r Jan C h r i s t i a n 

S m u t s , is d e f i n e d as "a func t iona l , in-

t eg ra t ed a n d gene ra l i z ed m o d e l of e d u c a -

t ion tha t f o c u s e s on t h e w h o l e t e ach ing -

learning s i tuat ion, and varies the teaching-

learn ing s t ra tegy to m e e t t he n e e d s of t h e 

learner , t h e t eache r and t h e s i tuat ion in an 

e f fo r t to a t t a in e d u c a t i o n a l o u t c o m e s 

g rea te r t h a n t h e s u m of the i r pa r t s . " 

T h i s def in i t ion b o r r o w s f r o m t h e s i tua-

t ional or c o n t i n g e n c y a p p r o a c h to m a n -

a g e m e n t a n d f rom the holis t ic m e d i c i n e 

m o v e m e n t . T h e f o r m e r m a i n t a i n s that a 

c o n t i n g e n c y a p p r o a c h , o n e in wh ich 

m a n a g e r s vary their leadership or m a n a g e -
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t each ing - l ea rn ing p r o c e s s b e m a x i m i z e d . 

T h i s cha rac t e r i s t i c also r e q u i r e s t h e 

hol is t ic e d u c a t o r to vary his or he r 

t e a c h i n g - l e a r n i n g s t r a t e g y in a c c o r d a n c e 

with s i tua t iona l var iab les , i nc lud ing t h e 

l ea rn ing e n v i r o n m e n t a n d t i m e con-

s t r a in t s ; c o m p e t e n c e and m o t i v a t i o n of 

b o t h t he learner a n d t he e d u c a t o r ; t y p e of 

k n o w l e d g e , i n f o r m a t i o n or skills to b e 

ga ined ; b u d g e t i n g f ac to r s , e q u i p m e n t and 

facility cons t r a in t s ; and o t h e r f ac to r s that 

can i n f l uence t he t e a c h i n g - l e a r n i n g p r o -

c e s s . S i tua t iona l f a c to r s are par t icu lar ly 

r e l e v a n t in a n o n a c a d e m i c l e a rn ing e n -

e x t r e m e right of t h e c o n t i n u u m to reach 

their u n i q u e po ten t ia l . Yet, an ind iv idua ls 

po ten t i a l can g row infini tely if t he learner 

internal izes t he "value of lifelong learning." 

L e a r n e r s will m o v e t o w a r d the i r full 

p o t e n t i a l by va lu ing a n d , t h u s , e n g a g i n g 

in l i fe long lea rn ing . 

• As adul ts m o v e a long t h e learning con-

t i n u u m , t h e y also m o v e a long a c h a n g e 

c o n t i n u u m , p r o g r e s s i n g f r o m a c o p i n g 

s t a g e to a h igher level w h e r e t hey p o s s e s s 

t h e skills and c o m m i t m e n t n e c e s s a r y to 

e f f e c t c h a n g e in t h e m s e l v e s a n d in 

s o c i e t y . 67 
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T h e follow ing implied charac te r i s t i cs of 

holist ic e d u c a t i o n m a y , if p r a c t i c e d , 

e n h a n c e t h e holis t ic e d u c a t o r ' s e f fec -

t i venes s . 

Hol i s t i c e d u c a t o r s s t r u c t u r e l ea rn ing 

e n v i r o n m e n t s to p r o m o t e t he c rea t ive a n d 

ins ight ful p o t e n t i a l of t h e h u m a n m i n d . 

The holis t ic e d u c a t o r is a c q u a i n t e d w i t h 

and appl ies app rop r i a t e c o n c e p t s d e r i v e d 

f rom brain d o m i n a n c e and creat ivi ty liter-

a t u r e . This b o d y of know ledge s u g g e s t s 

tha t s o m e c u r r e n t e d u c a t i o n a n d t ra in ing 

a p p r o a c h e s o v e r e m p h a s i z e t h e d e v e l o p -

m e n t of t h e left h e m i s p h e r e of t h e b ra in . 

T h i s h e m i s p h e r e is said to b e t h e sea t of 

the abili ty t o r eason sequen t i a l ly , t o 

s p e a k , to d o m a t h e m a t i c s and o t h e r t asks 

w h i c h a re linear in n a t u r e . S o m e in-

ves t iga to r s ma in ta in that m o s t e d u c a t i o n 

and t ra in ing a p p r o a c h e s m i n i m i z e t h e 

d e v e l o p m e n t of t h e right h e m i s p h e r e , t h e 

side tha t p e r c e i v e s a ges ta l t a n d p r o v i d e s 

us wi th t h e abili ty t o be c r e a t i v e a n d in-

tu i t ive . I n s t r u m e n t s for a s s e s s i n g m e n t a l 

f lexibi l i ty a n d b ra in d o m i n a n c e a rc 

t h o u g h t by s o m e to he lp s t r u c t u r e ap -

p rop r i a t e learning e n v i r o n m e n t s . In addi -

t ion , m e t h o d s exis t for h e l p i n g lea rners 

e n h a n c e the i r c rea t ive t h i n k i n g skills. 

Hol is t ic e d u c a t o r s w e a v e such m e t h o d s 

into the i r t e ach ing - l ea rn ing s t r a t eg ies to 

p r o m o t e t h e goals of hol is t ic l ea rn ing . 

Hol i s t i c e d u c a t o r s a c c e p t t ha t t h e 

learner r e t a i n s u l t ima te r e spons ib i l i t y for 

t he learning p rocess . 1'his implies that t h e 

e d u c a t o r is r e s p o n s i b l e for d iagnos ing t h e 

learner 's c u r r e n t know l edge base , level of 

c o m p e t e n c e , r e ad ines s to learn and 

d e g r e e of d e p e n d e n c e , and for m a k i n g 

e v e r y e f fo r t to m o v e lea rners a long t h e 

l e a r n i n g c o n t i n u u m . H o w e v e r , t h e 

hol is t ic e d u c a t o r d o e s not a s s u m e total 

r e spons ib i l i ty for t h e ac tua l learn ing 

p r o c e s s . 

E d u c a t i o n is b o t h an art and a s c i e n c e , 

but to hol is t ic e d u c a t o r s it is f irst an art 

and s e c o n d l y a s c i e n c e . T h e y r e c o g n i z e 

that heur i s t i c d a t a , such as l ea rner -

p e r c e i v e d resu l t s or l ong- t e rm fo l low-up 

s tud ies , p r o v i d e va luab le da ta . 

T h e f o u r t h impl ied c h a r a c t e r i s t i c of 

holis t ic e d u c a t i o n is t h a t eva lua t ion 

s t ra teg ies inc lude all ind iv iduals invo lved 

in t h e t each ing - l ea rn ing p r o c e s s . F o r e x -

a m p l e , let l ea rne r s e v a l u a t e m e a n d t h e 

p r o g r a m w h e n e v e r 1 e v a l u a t e t h e m . 

Hol i s t i c e d u c a t o r s a lso m a k e it a po in t to 

vary t he soph i s t i c a t i on of t h e e v a l u a t i o n 

s t ra teg ies in c o n s o n a n c e wi th t h e i m p a c t 

o n t h e l ea rne r . O n e way to d o th is is t o 

u s e mu l t i p l e eva lua t ion s t r a t eg ies and 

eva lua tors to p r o v i d e a m a n d a t o r y evalua-

tion, such as a g rade in a universi ty cou r se . 

M u l t i p l e s t ra teg ies inc lude s t a n d a r d i z e d 

evaluat ion ins t ruments , and eva lua t ions of 

oral p r e s e n t a t i o n s , p a p e r s , c a s e s t u d i e s 

a n d ro le-p laying e x e r c i s e s . T h e mu l t i p l e 

approach a c k n o w l e d g e s tha t not all learn-

ers p e r f o r m equa l ly well in all e v a l u a t i o n 

m o d e s . 

L a s t , hol is t ic e d u c a t o r s a d h e r e to a 

g r o w t h m e t a p h o r , N o t c o m f o r t a b l e wi th 

a p r o d u c t i o n o r i en ta t ion that e m p h a s i z e s 

a s y s t e m s a p p r o a c h , ident ical p r o d u c t s , 

c o s t - b e n e f i t ra t ios , m a x i m i z a t i o n of p ro -

duc t iv i ty , q u a n t i t y no t qual i ty , a n d effi-

c iency via various in te rven t ion s t ra tegies , 

holis t ic e d u c a t o r s v i e w the lea rn ing p ro -

c e s s as t ha t of p l a n t i n g a "seed" which 

mere ly requ i res t h e p r o p e r e n v i r o n m e n t , 

c o n d i t i o n s a n d n u r t u r i n g to g r o w to its 

fu l les t p o t e n t i a l . L e s s c o n c e r n e d a b o u t 

c u r r i c u l u m soph i s t i c a t i on , m e a s u r e m e n t 

a c c u r a c y a n d sc ient i f ic p r e c i s i o n , hol is t ic 

e d u c a t o r s are able to approach lea rners as 

individuals w h o a r e e x p e c t e d to ob t a in 

var iab le l ea rn ing o u t c o m e s . 

Hol i s t i c e d u c a t i o n i n c o r p o r a t e s b o t h 

andragog ica l and pedagogica l p r inc ip l e s , 

i n t e g r a t e d , func t iona l and g e n e r a l , this 

e d u c a t i o n a l m o d e l is r e l evan t for vir tual-

ly all adu l t e d u c a t o r s r ega rd l e s s of their 

area of spec ia l i za t ion . It o f fe r s an ap-

p r o p r i a t e , w o r k a b l e a l t e rna t ive for e d u -

c a t o r s a n d t ra iners w h o are se r ious abou t 

i m p r o v i n g their e f f e c t i v e n e s s a n d t h e 

overal l l ea rn ing capac i t y of t h o s e t hey 

s e r v e . 
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